Our Lady & St. Hubert’s SEN Information Report
 November 2015 

SENCO: Barbara Coles    SEN Assistant: Claire Channa
 SEN Governor: Roderick Jones
Contact: 0121422 2629
Dedicated SEN time: Tuesday morning.
Local Offer Contribution: (website link) www.sandwell.gov.uk/send  
Whole School Approach:

High quality first teaching and additional interventions are defined through our annual dialogue across the school contributing to our provision management approach. These documents help us to regularly review and record what we offer EVERY child or young person in our care and what we offer additionally.  These discussions also serve to embed our high expectations among staff about quality first teaching and the application of a differentiated and personalised approach to teaching and learning. We make it a point to discuss aspirations with ALL our learners. 
Underpinning ALL our provision in school is the graduated approach cycle of: 
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All teachers are responsible for every child in their care, including those with special educational needs. (Reference: Teaching & Learning Policy September 2015)

Assess: (See Assessment Timetable Appendix 1)
 Assessments are fundamental to the teaching process and occur on a daily basis. However, there are regular opportunities throughout the year for formal assessment and these form the basis of teachers’ performance management. In Key Stage One and EYFS,  there are half termly phonic assessments which enable teachers to place the children into the correct group for phonic groups (RML Group).
YR PIPs, on entry to reception and at the end of the year. Welcomm screening for those children who have communication problems: at the beginning of the year, and throughout the year to assess progress. Assessment of progress using Development Matters contributing to the Early Years Profile.
There are the following formal termly assessments from Y1-Y6.
Y1 Termly assessments phonic screening, and NC expectations

Y2 Termly assessments, phonic screening SATs and NC expectations

Y3 Termly assessments and NC expectations

Y4 Termly assessments and NC expectations

Y5 Termly assessments and NC expectations

Y6 Termly assessments and NC expectations
In addition, children with SEN are assessed using diagnostic tests such as York Reading Test, Sandwell Numeracy Test, Young’s spelling, Hodder Reading, MALT test, Salford reading tests and others, including those which measure emotional and behavioural aspects. 

Results from these tests are used to measure progress, diagnose specific areas of need and to inform interventions needed. 

Plan: 
Following termly assessments: SMT, teachers and SENCO, plan interventions to meet the needs of the children with SEN.
The area of learning development needed by  individual children will be agreed through a School Support Plan. The SENCO will liaise with the class teacher, support staff and parents to formulate Support Plans.  Reference to Support Plans should be made on teachers’ short and medium term planning and teachers will share delivery of Support Plans. Targets must be shared with all concerned staff and pupils and parents. Wherever possible, children will share ownership of their targets. Where necessary, the SENCO will also liaise with the appropriate outside agencies.

Do: Stages of Intervention

Wave 1
The SEN COP 2014 recommends teachers should apply differentiation strategies to address the needs of all pupils in the classroom. These are known as Wave 1 strategies and all teachers are required to meet the needs of all their learners; gifted and talented and less-able learners, and are teachers of special needs.
 Wave 2

If Wave 1 is not successful and children do not make expected progress, intervention strategies such as 1st Class Number
 and  BRP
(See Provision map, Appendix 2) may be used to support children who are not making an expected level of progress.These are known as Wave 2 strategies and are usually delivered in small groups by specially trained staff additional to high quality Wave 1 teaching. They usually operate in the afternoon and as part of a planned programme. Occasionally they will be delivered as part of literacy or numeracy sessions.
At this stage parents/carers will be informed about the child’s individual needs and encouraged to share learning targets. Close liaison between parents, class teacher and SEN staff are essential to ensure children achieve their potential.
Wave 3

If the pupil needs additional and different one to one provision e.g. precision teaching, hand-eye coordination exercises, ICT based programmes etc. or special provision within the classroom because of physical, medical or emotional problems, they should be entered on the school Special Needs register. This is a Wave 3 intervention.

While Wave 1 teaching usually takes place in the classroom, Wave 2 and 3 interventions are delivered in small groups outside the classroom in order to provide the tailored support needed. 

The school allocates a small amount of targeted funding annually, where specialised after school tuition is identified as being potentially beneficial and can be facilitated. However, this provision is not suitable for all pupils’ needs. Pupils for whom the school receives pupil premium will be prioritised. 

Support from external providers will be sought if a child fails to make progress despite targeted, high-quality monitored interventions. This will come mainly from the Local Authority.

Parents must be consulted before a child placed on the Special Needs Register and give consent: if a parent does not give consent to the programme of work may continue in school, but the child cannot be recorded on the Register and this may hinder further assessment or provision should it be needed at a later stage.

The school-based stages are a continuous and systematic cycle of planning, provision, assessment and review within the school.

School Support

· Class teacher, with support from SMT and SENCO, identifies a child’s Special Educational Needs .

· Class teacher continues to implement differentiation of classroom work.
· SENCO explores with class teacher and SEN support staff what extra provision can be made for the child and puts into place (Wave 2/3 strategies)
· SENCO and Class teacher inform and liaise with parents, agreeing up to 3 targets and the strategies to address these at school and at home.

· SENCO records this information on a School Support Plan and enters the child on the Special Needs Register.

· SENCO shares responsibility with the class teacher for gathering information and identifying suitable interventions to support the child’s progress.
· SENCO continues to co-ordinate the child’s Special Educational Provision and monitoring of progress against targets.

· SENCO liaises with parents, class teacher and Learning Support Assistants about progress.

· SENCO arranges termly reviews.

· SENCO works with SEN support staff and class teachers to ensure pupil assessments are updated as part of review process
· SENCO seeks further advice and support from other agencies.
· Staff receive regular training to meet the needs of children with whom they work. This occurs every Friday at SEN meeting and also a variety of sessions delivered by internal and external agencies.
Review:
The parents must be involved at each stage of the process. There must be regular reviews to ensure that the planning agreed is being carried out. The SENCO and class teacher will arrange to see the parents of School Support and funded children at least termly. This may be part of termly parent-teacher consultations as well as specific reviews to look at the school support plan, statement or EHC pupils.

Statements and EHCs will be reviewed formally on an annual basis taking into account the views of parents and the pupil, with contributions also sought from external stakeholders sought where they are involved as part of a child’s support or in an advisory role. Having consulted with children, young people and their parents, all our additional provision (internal or external) is based on an agreed outcomes approach.  
SEN Needs:

Children and young people’s SEN are generally thought of in the following four broad areas of need and support:

1. Communication and interaction 
Supported by Speech and language programmes, Makaton and Welcomm  programme.
2. Cognition and learning 

Supported by reading, writing and spelling interventions.
3. Social, emotional and mental health
Supported by SULP programme, Social stories, Nurture group
4. Sensory and/or physical needs 

Supported by Fun-fit, fine and gross motor skill sessions, Write Dance.

 (Reference: SEN Policy September 2015)
As of March 2015, we have 20 number of children or young people receiving some form of SEN Support.
We have internal processes for monitoring quality of provision and assessment of need. 
SEN support staff have Performance Reviews annually and their learning needs addressed. The planning of interventions occurs at the beginning of each term with teacher, SEN staff and SMT working together. These are based on individual needs and are tailored to meet the particular child. 

SMT and SENCO staff monitor the delivery and success of the programmes, based on entry and exit data. 

Consulting with children, young people and their parents

Involving parents and learners in the dialogue is central to our approach and we do this through:
	Action/Event
	Who’s involved
	Frequency

	Review meetings
	Parents, outside agencies, SENCO, Teacher and support staff.
	Termly

	Parents’ evening 
	Parents, SENCO, Teacher and support staff.
	Termly

	
	
	


Staff development

We are committed to developing the ongoing expertise of our staff.  We have current expertise in our school:

	Initials of person
	Area of expertise
	Level (as per p58 of SEN Code of Practice 2014)

	CS
	Dyslexia
	

	CC 
	Attachment/Emotional issues
	

	NH
	Literacy
	

	JG
	Autism/HLTA
	

	TC
	Numeracy
	

	AK
	ICT
	


All support staff are involved in school training sessions and are therefore informed of the changes to the curriculum and New Age Related Expectations. Weekly training sessions led by SMT, external providers and school staff with different areas of expertise are an integral part of staff development. Some staff are independently receiving training from Wolverhampton university. 


Staff deployment

Considerable thought, planning and preparation goes into utilising our support staff to ensure children achieve the best outcomes, gain independence and are prepared for adulthood from the earliest possible age. Support staff are very important in encouraging independence while ensuring that all children, but particularly those with Special Needs, achieve their potential.
All Year groups have one full-time class based LSA/LSP. Children with additional funding will be involved in small group teaching sessions, 1-1 sessions and have targets identified in School Support Plan supported.
A full list of our external partners who we work with can be found in our contribution to the Local Offer.  Extending our school approach, we commission using an outcomes-based approach.  This enables us to hold our partners and ourselves to account.
We believe this has benefited our children/young people and their families in the following ways:

School Partnerships and Transitions

Our academic assessment for children and young people with special educational needs is moderated through our cluster of schools and neighbouring partners. We work very closely with schools in our academy, St. Catherine of Sienna, to train, monitor and develop all support staff. We use the training available in the academy to ensure staff are highly skilled.
We also work with the Local Authority Learning Support Service. They deliver high quality training and support to SENCO and support staff. The Catholic Partnership and local Teaching schools also provide high quality training and opportunities to moderate data and provision.

This year, we worked with our feeder partners to welcome X number of children and young people with special educational needs or disabilities and we supported X number of children and young people transition to the next phase in education or employment.

We closely monitor children and young people’s destination data.

Complaints

Our complaints procedure is found in our complaints policy. However we attempt to deal with complaints as quickly and efficiently as possible, so few parents had recourse to our complaints procedure.
This year we have X number of complaints that were dealt with ...

Challenges this year

Challenges for our school have included the new national curriculum where children are expected to follow the curriculum for their year group regardless of special need.

Reduction in support staff due to budget pressures and reduced funding for pupils with SEN

We intend to address this through training for staff and revision of intervention programmes
Further development

Our strategic plans for developing and enhancing SEN provision in our school next year include deploying staff across year groups
High quality staff training on new curriculum and new assessments

In preparing this report we have included staff, parents and children and young people through discussion and meetings
Relevant school policies underpinning this SEN Information Report include:
                              Equal Opportunities

                              Inclusion statement

                              Gifted and Talented

                              Pupils with medical needs
                              Accessibility Policy
                              Behaviour Policy

                              Complaints Policy

                              Medical Needs Policy

                              EAL policy
Legislative Acts taken into account when compiling this report include:

· Children & Families Act 2014

· Equality Act 2010

· Mental Capacity Act 2005
Date presented to/approved by Governing Body:

�A targeted numeracy intervention





� Better Reading Partnership
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