
ST HUBERT’S CATHOLIC PRIMARY SCHOOL 
 

GIFTED & TALENTED POLICY 
 
 

At St Hubert’s home, school and parish work together as we grow and learn, knowing that 
God is with us in all we do.  We recognise that God gives all within this partnership special 
gifts and talents.  We acknowledge the need to work together to identify and develop these 
gifts and talents. 
 
Aims: 
 

• To enable children to recognise, use and develop their God-given gifts and talents 
• To recognise, develop and celebrate the many facets of human potential 
• To help every child identified as Gifted and Talented achieve his/her maximum 

potential through the careful and considered planning of work, exciting and well-
chosen activities and opportunities and opportunities for independent and 
personalised learning 

• To celebrate effort, success and gifts and talents in all areas. 
• To work in partnership: home, school, parish and outside agencies to support and 

develop the needs and skills of gifted and talented children, to help them achieve 
their potential, enjoy challenge and recognise and celebrate their gifts and talents. 

• To create an environment and opportunities, which will nurture enjoyment of 
learning, promote independence and perseverance in their work and develop in 
Gifted and Talented pupils a positive self-image both within the classroom and as a 
direct result of opportunities provided through the Gifted and Talented programme. 

• To develop lively and enquiring minds through the ability to question, argue 
rationally, investigate, prove, observe and handle and process information. 

• To promote creativity of thought and in practical ways 
• To identify at least areas of ability or strength at the earliest stage and record in the 

Gifted and Talented register 
 

Definition of Gifted and Talented 
 
At St Hubert’s, we have a broad view of ability and recognise and encourage the wide 
range of talents both within the National Curriculum and beyond. Areas in which children 
may show special gifts and talents, either singly or in combination, include: 
 

• Physical talent 
• Specific ability in expressive arts including drama and music 
• General intellectual ability 
• Specific subject ability 
• Technical ability 
• Leadership qualities 
• Social skills 
• Creative ability 
• A developed spirituality 

 
“Gifted and Talented” as defined by the DCFS refers to the most able 10% of pupils within 
each category with “Very able” referring to the top 5% and “exceptionally able” referring to 
the top 21/2%.  However, we at St Hubert’s recognise that these figures can vary within a 
school population and that children may move in or out of a Gifted and Talented cohort at 



different stages of their development.  Therefore we will adopt a number of criteria outlined 
below to identify children who we feel have special gifts and talents at any particular time. 
 
Identification 
 
We are aware that no identification strategy is perfect and also that different talents 
emerge at different ages and in different circumstances so it is essential to never regard a 
child’s potential as fixed. 
 
Children who are academically able will often be evident through classroom performance 
and test results.  However, some children of high academic ability do not show up this way 
and there is also a need to take into account pupils who are: 
 

• Willing to talk, verbally very able but reluctant to commit to paper, poor at writing 
and spelling 

• High achievers in one area but unexceptional or below average in others 
• Having difficulty relating to peer group 
• Not producing what the teacher feels they are capable of 
• Reluctant to show what they can really do 
• From a background which has given them very little supportive pre-school 

experience 
• Unsupported from home 

 
To ensure that children are identified, the following indicators should be used: 
 

• Records from previous class 
• Subject and trajectory trackers including the WSAP grid included as Appendix 1 
• Test results including standardised age scores 
• Discussion with child 
• Communication between teaching and support staff 
• Parental information 
• Formative and Summative assessments using specific and differentiated tasks 
• Teacher familiarity with characteristics of able children, using the guidance given in 

the national Curriculum re characteristics of gifted and talented children (see 
www.nc.uk.net/gt) and appendices 2 & 3 

• Discussion with peers 
• Detailed assessment by EP. 

 
 
 
At St. Hubert’s, we would define as an able child a child who is working at the top 
National Curriculum level for the specific year group in any subject area. Alternatively, they 
may show skills in non-National Curriculum subjects e.g. social, interpersonal, 
intrapersonal etc. at the top end of the spectrum within that year group.   
 
We would define a Gifted and Talented child as one who is working at one or more 
National Curriculum level above their peers in any specific subject or who shows other 
skills two or more years above their peers. 
 
Children who are identified through any of these means will be entered on a Gifted and 
Talented Register and their provision and progress monitored by the Inclusion Manager. 
 



Provision 
St. Hubert’s is an inclusive school and we believe that provision for the more able child 
should not be made at the expense of other pupils.  Gifted and talented children have 
additional educational needs and have as much right to provision as any other child.  In 
our school, we aim to meet the needs of Gifted and Talented and provide opportunities for 
them through the following provision: 
 
Whole School 
 

• Whole school policy on identification and provision 
• The Inclusion Manager and SMTto co-ordinate and monitor provision 
• The maintenance of a positive climate in which it is safe to take risks, having a go is 

as important as getting it right, it is good to succeed, and in which success is 
celebrated 

• Identifying the needs of able and talented pupils in the planning process recognising 
the range of learning styles and multiple intelligences, and making provision of 
appropriate resources where funding allows. 

• Gifted and Talented planning sheet identifying specific activities for the most able 
children in each class 

• Encouragement of independent learning, providing opportunities and guidance for 
pupils to organise their own work, access resources, make choices, analyse and 
evaluate their achievements. 

• Pupils have input into the target setting process 
• Providing opportunities for problem solving, hypothesising and developing higher 

order thinking skills including with like-minded peers 
• Flexible organisation which will allow withdrawal, setting, subject enrichment, partial 

acceleration and the opportunity to work on special projects 
• Mentoring scheme where older, able children support younger children with 

activities such as reading and spelling 
• Giving opportunities for responsibilities within the school ethos e.g. working as part 

of the School Council, Buddies, House Captains, Altar Servers, eco-buddies etc 
• Extra-curricular provision e.g. sports, music, homework and activity clubs 
• A central resource bank with ideas, resources and websites for use with gifted and 

talented children 
• Visits by adults/outside agencies to the school 
• Opportunities for off-site visits and residentials 
• Challenges and competitions 
• Opportunities for children to engage in exciting intellectual discussion and debate 
• Staff being aware of the effects of ethnicity, bilingualism, gender and social 

circumstances on learning and high achievement. 
• Participation in an extended schools cluster including inter-school activities for 

Gifted and Talented pupils 
 
In the classroom 
 

• Class teacher to be trained in the identification of and provision for gifted and 
talented children 

• Class teacher to be aware of current status (i.e. Gifted and Talented, very able) of 
child so that time is not wasted establishing the baseline 

• Encourage high achievement through a classroom ethos of high expectations for all 
and celebration of success 

• The use of a range of tasks to address different learning styles and multiple 
intelligences 



• Provide high quality tasks for enrichment with extension materials always available, 
which relate to the subject being studied.  (see www.nc.u.net/gt) for ideas within 
individual subjects 

• Medium and short term  plans identifying planning for extension/enrichment tasks 
• Appropriate differentiation by task, questioning, support and expected outcome 
• Use of flexibility in pupil grouping 
• Individual target setting 
• Appropriate use of homework 
• Cross-curricular work 
• Place equal value on all gifts/talents 
• Use of Gifts and Talents to enhance classroom attainment and ethos 

 
Transfer and Transition 
 
Within school, the existence of a Co-ordinator and a Gifted and Talented Children Register 
will provide information and continuity.  On transfer Secondary Schools will be informed of 
the Gifts, Talents and Attainments of children on the Gifted and Talented Register.  The 
Inclusion Managerwill advise parents and Secondary Schools on specific needs as 
appropriate. 
 
Monitoring & Evaluation 
 
The content and implementation of this policy will be monitored by the SMT and the Gifted 
and Talented co-ordinator.  To enable this, the co-ordinator will: 
 

• Liaise with outside agencies including the LA Gifted and Talented Co-ordinator to 
objection support and guidance to provide for pupils 

• Attend appropriate course 
• Organise any school based INSET required 
• Provide advice to teachers 
• Provide advice to parents 
• Ensure that NQTs receive appropriate induction support to meet the QTS standards 

regarding the identification of and provision for Gifted and Talented pupils 
• Monitor the classroom provision for Gifted and Talented children through lesson 

observation, book sweeps, monitoring of planning and discussion with teachers and 
pupils 

• Monitor the whole school programme for Gifted and Talented children including 
extra curricular activities and their attendance at clubs and other out of school 
activities 

• Ensure the Register of Gifted and Talented children is updated at least termly 
• Track progress of children on the register through formative and summative 

assessments undertaken, the use of Assessment Manager and discussion with 
pupils, teachers, parents and members of outside agencies 

• Report to governors on work undertaken as part of the Gifted and Talented policy 
 

Role of Parents 
 
The partnership between school and parents is part of St. Hubert’s mission statement and  
Is central to the all-round development of our most able pupils. 
 
It is our school’s responsibility to : 
 



• give the parents clear information about their child’s abilities in school and how they 
can support, enrich  and extend their child out of school 

• draw parents into the identification process 
• inform parents of any action taken to meet their child’s specific needs 
• listen carefully and take appropriate action where parents do not think their child’s 

needs are being met 
 
Parents should recognise that they can support their able child by: 
 
• telling the school about their child’s talents and abilities beyond the classroom 
• providing a suitable environment in which their child can study and encouraging 

good study habits 
• seeking advice from the school, LA or voluntary organisations when their child is 

experiencing difficulties 
• encouraging their child to take part in worthwhile and varied out of school activities 

and experiences 
• being aware that their child will need a variety of skills and experiences in order to 

fulfil his/her potential 
 
Resources 
 
A number of resources have been purchased and are stored in the Inclusion Manager’s 
office for staff access as necessary. Bloom’s Taxonomy of Thinking Skills is attached as 
Appendix 4: this is a valuable resource to help teachers plan for the use of higher order 
thinking skills in lessons. 
 

Review 
 
This policy will be reviewed and updated in line with the school monitoring timetable. 
 



GIFTED & TALENTED POLICY 
Appendix 1: identification grid 
 
This is a rough guide only and teachers should use their professional judgement. Children 
may not be gifted and talented in al areas of a subject e.g. Maths/English and a child’s 
ability may be evident in their thought processes rather than written form/test performance. 
 

A
ut

um
n 

Year 1c 1b 1a 2c 2b 2a 3c 3b 3a 4c 4b 4a 5c 5b 5a 6c+
6           Able GT GT   
5          Able GT GT    
4         Able GT GT     
3       Able GT GT       
2     Able GT GT         
1   Able GT GT           
R FSP 7-8 

 
 
 

Sp
rin

g 

Year 1c 1b 1a 2c 2b 2a 3c 3b 3a 4c 4b 4a 5c 5b 5a 6c+
6            Able GT GT  
5           Able GT GT   
4         Able GT GT     
3        Able GT GT      
2      Able GT GT        
1    Able GT GT          
R FSP  8 &9 
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m

m
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Year 1c 1b 1a 2c 2b 2a 3c 3b 3a 4c 4b 4a 5c 5b 5a 6c+
6             Able GT GT 
5            Able GT GT  
4          Able GT GT    
3        Able GT GT      
2      Able GT GT        
1     Able GT GT          
R Level 1+ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 2: Gifted and Talented children : A general checklist: 
 
More able and talented children are likely to show all or several of the following 
characteristics: 
• Possess superior powers of reasoning, dealing with abstractions, generalising from 

the specific facts, understanding meanings, and of seeing into relationships. 
• Initiative and originality 
• Information can be absorbed quickly and stored, sifted, analysed and organised to 

develop coherent and complex arguments. 
• Have an appreciation of the weaknesses / inconsistencies of other people and 

tasks. 
• Unusually high personal standards; a perfectionist approach, not satisfied with 

approval from others and frustrated if they cannot achieve their own goals. 
• When interested becomes absorbed for long periods and may be impatient with 

interference or abrupt change; perseveres in problem solving. 
• Keen powers of observation 
• Learn easily and readily; adapts articles and skills readily using them within different 

/ unusual contexts. 
• Loses interest if there is constant repetition of skills already mastered. 
• Preference for the company of older children and adults; boredom with the 

company and interests of peers. 
• Great intellectual curiosity 
• Interest in the nature of man and the universe 
• Shows leadership qualities – this may show in a positive or negative way. 
• Speed and agility of thought; spots the direction of a story or situation well ahead of 

peers. 
• Pursues subjects or a subject in great depth. 
• Prefers to do things in an individual way; effective work when working 

independently 
• Has several hobbies / has a wide range of interests, maybe unusual, followed with 

enthusiasm and competence. 
• Larger and more developed vocabulary than most children of their age 
• Learnt to read early (often well before school age) 
• Able to memorise quickly 
• Unusual imagination 
• Follows complex directions with ease 
• Rapid readers 
• Wide range of reading interests 
• Make frequent use of the library or ICT for research 
• Good at mathematics, especially problem solving 
• Informed in unusual areas beyond their years 
• Artistic, musical, creative 
• Good judgement, logical 
• Shows high levels of sensitivity, empathy 
• Has a quirky sense of humour 
• Exhibits unusually extroverted or introverted behaviour in a group of people 
• Very mature speech but dislikes writing 
• Socially adept 
 
 



One, or even a small number of matches with characteristics in a checklist does not 
provide strong evidence of ability – e.g. doing things in an individual way for class tasks 
could be a sign of lack of concentration in a child of low ability. 
 
A high match of characteristics may be indicative of high ability but it should be used in 
conjunction with subject specific checklists. 
 
An able child may display opposite characteristics to individual items in the checklist, even 
though there is correlation on other points e.g. an able child might have a butterfly mind 
and therefore not become absorbed in particular activities. 
 
Checklists are an aid to identification but they should not be used inflexibly or 
independently of other methods of identification as we then run the risk of creating 
stereotypes – and at St. Hubert’s we know that children can be very different. 
 



Appendix 3: BRIGHT CHILD – GIFTED CHILD 
 
This checklist from the Maryland Council for Gifted and Talented Children points out that many 
features of children in the highest 2% of the ability range can appear contrary to those who are 
bright and high achievers, but whose ability lies just below this top-most range. 
 
  Bright Child    Gifted Child 
  Knows the answers   Asks the questions 

 
 Is interested    Is extremely curious 
 
 Pays attention    Gets involved, physically and mentally 
 
 Has good ideas   Has wild, “silly” ideas 
 
 Works hard    Plays around, yet tests well 
 
 Answers the question   Questions the answers 
  
 In the “top” group   Beyond any group 
 
 Listens with interest   shows strong feelings and opinions 
  
 Learns with ease   Already knows 
 
 Needs 6-8 repetitions to  Needs 1-2 repetitions to master a 
 master a concept   concept 
 
 Understands ideas   Constructs abstract theories 
 
 Enjoys peer group   Prefers the company of adults or older 
      children 
 
 Grasps the meaning   Draws Inferences 
 
 Completes assignments  Initiates projects 
 
 Is receptive    Is intense 
 
 Copies accurately   Creates a new design 
 
 Enjoys school    Enjoys learning 
 
 Absorbs information   Applies information 
  
 Is a good technician   Is an inventor 
 
 Good at memorizing   Good at guessing 
 
 Enjoys straight forward  Thrives on complexity 
 Presentation 
 
 Is alert     Is keenly observant 
 
 Is pleased with own work  Is highly self-critical 
 

From The gifted and talented child Maryland Council for Gifted & Talented Children, Inc 16/3/01. 
 
 



Appendix 4: Bloom’s Taxonomy of Thinking Skills 
 

Category Definition Trigger Words Products Example 
KNOWLEDGE Ability to 

remember 
something 
learned 
previously 

Tell, recite, list, 
memorise, 
remember, 
define, locate, 
what 

Workbook pages, 
quiz, test, exam, 
vocabulary, facts 
in isolation 

How many 
bears in the 
Goldilocks 
story 

COMPREHENSION 
 

Demonstrate 
basic 
understanding of 
concepts and 
curriculum. 
 
Translate to other 
words. 

Restate, give 
examples, 
explain, 
summarise, 
translate, show 
symbols, edit, 
show 

Drawing, 
diagram, 
response to 
questions, 
revision 

Why didn’t 
Goldilocks like 
Mummy 
Bear’s 
porridge 

APPLICATION Transfer 
knowledge 
learned in one 
situation to 
another. 

Demonstrate, use 
guides, maps, 
charts, diagrams, 
build, cook 

Recipe, model, 
artwork, 
demonstration, 
crafts 

What would 
Goldilocks like 
in your house 
and why? 

ANALYSIS Understands how 
parts relate to a 
whole 
 
Understand 
structure and 
motive 
 
Note fallacies 

Investigate, 
classify, 
categorise, 
compare, 
contrast, solve 

Survey, 
questionnaire, 
plan solution, 
report, prospectus

Which things 
in the 
Goldilocks 
story 
could/couldn’t 
happen in real 
life 

EVALUATION Judge value of 
something vis-à-
vis criteria 
 
Support 
judgement 

Judge, evaluate, 
give opinion, 
viewpoint, 
prioritise, 
recommend, 
critique 

Decision, ratings, 
grades, editorial, 
debate, critique, 
defence/verdict 

Was 
Goldilocks 
good or bad? 
Justify your 
answer 

SYNTHESIS Re-form individual 
parts to make a 
new whole 

Compose, design, 
invent, create, 
hypothesise, 
construct, 
forecast, 
rearrange parts, 
imagine, interpret 

Lesson plan, 
song, poem, 
story, advert, 
invention 
Transferability of 
skills/knowledge 

Rewrite the 
story if it took 
place in the 
sea instead 

 
 
 
 
 
 
 
 
 
 
 




